











Example of an Observation

Entry # _2
Observation Evidence # 3
Student: William Date of Observation: __11/5/06
Grade: __8 Standard: Math: Geometry and Spatial Sense
Benchmark Letter: D Benchmark: Use cooxdinate geometry to represent and

examine the properties of geometric figures

Application number: 347 Application: Sort shapes and/or objects with common and/ox
different attributes

Task: Sort concession stand money into the appropriate bins in the cash drawer
during afternoon basketball game

Criteria for success: 80% of the bills and change will be in the correct location

Performance (score): William sorxted all but two coins correctly, with hundreds of coins
and bills that is better than the 80% criteria

Real world nature of task: He pexformed this activity with ¥real money during an actual
middle school afternoon basketball game. He helps out in the stand.

Age appropriate materials: Money and materials in the stand are age appropriate
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Interview

The teacher may interview a parent, another teacher, an employer, or other individual who is in
a position to describe the student’s performance (see page 40).

Typically, this method is used when the performance occurs in a community/home setting in
which the teacher is not present (e.g., on a work site, at a restaurant). This method provides an
opportunity to evaluate the student’s performance under the supervision of people other than the
teacher.

The teacher should describe the task exactly as the student was instructed to perform it
and state the criteria for success.

Date the interview.

Note if the task reflects a real-world or a simulated real-world application based on the
purposeful outcomes and generalization of the skills involved in the task.

Note the age-appropriateness of the materials the student used. Age-appropriate materials
should reflect the chronological age of the student.

The interviewer should ask a structured set of questions to ensure that the student’s performance
of the task is well documented.

The interview should reveal:

— How well the student performed on the basis of the set criteria for success;

— The level and type of prompting the student required to complete the task;

— The setting in which the task took place;

— With whom the student interacted and how the student interacted with those individuals in
relation to the task.
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Example of an Interview

Entry#__ 2

Evidence # _2

Interview

Student: William Date of Interview: 11/3/06

Grade: 8 Standard: Math: Geometry and Spatial Sense

Benchmark Letter: D Benchmark: Use coordinate geometry to represent and
examine the properties of geometric figures

Application number: 347 Application: Sort shapes and/orx objects with common and/or
different attributes

Task: Remove the silverware from the dishwasher at home and sort it into the
appropriate compartments in the silverware drawer

Criteria for success: All the silverware will be correctly sorted, 100%

Performance (score): He sorted all of the silverware correctly, 100%

Real world nature of task: William was really sorting the family’s silverware after a real
meal at home

Age appropriate materials: Silverware and kitchen items are age appropriate

Prompting: Limited Gestural prompting in the form of pointing at the correct

compartment
Prompting Key: Independent or Level: (Continuous, Frequent, or Limited) and Type: (Verbal, Gestural, or Physical)

Settings: Family kitchen at home

Interactions: (list who and describe) Dad and brother who pointed occasionally and who
talked about all helping to clean the kitchen

1. What was the student asked to do? William was asked to help in the kitchen by putting the
silverware away after it had been washed in the dishwasher. He sorted it into the
correct compartments in the kitchen drawer.

2. Describe the student success in performing the task/activity. Dad reports that all of the silverware
was put away correctly in the correct compartments in the kitchen drawer.

3. Describe the prompting that was required by the student to perform the task/activity. Both Dad and brother
pointed at the correct compartment a couple of times when William seemed stuck.

4. In what setting did the task/activity take place? Family kitchen
5. Who did the student interact with and how while performing the task/activity? Both Dad and brother
helped with the activity by pointing at times to the correct compartment. They

talked about all helping out to clean the kitchen.

Other comments: Dad reports that William really enjoys this job and has been doing it
faithfully everyday for the last several weeks.

Person interviewed: Myr. H. Position: Father
Interview conducted by: Myrs. Blue Position: Intervention Specialist

o)
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Peer Review

A peer review is completed by another student who has had the opportunity to view the
assessed student performing the task and can report on the interactions and performance (see
page 42).

The peer should be a student without a disability who is within two years of age of the
assessed student.

The teacher should describe the task exactly as the student was instructed to perform it
and state the criteria for success.

Date the peer review.

Note if the task reflects a real-world or a simulated real-world application based on the
purposeful outcomes and generalization of the skills involved in the task.

Note the age-appropriateness of the materials the student used. Age-appropriate materials
should reflect the chronological age of the student.

The teacher presents the peer with a structured set of questions to ensure that the
student’s performance of the task is well documented.

The peer review should document and describe:

How well the student performed on the basis of the set criteria for success;

The level and type of prompting the student required to complete the task;

The setting in which the task took place;

With whom the student interacted and how the student interacted with those individuals in
relation to the task.
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Example of a Peer Review

Entry # _ 1

Evidence # _ 1

Peer Review

Student: Tonia Date of Peer Review: __1/19/02Z

Grade: S Standard: Reading: Reading Applications: Informational, Technical
and Persuasive Text

Benchmark Letter: A Benchmark: Use text features and graphics to organize,
analyze and draw inferences from content and to gain additional information.

Application number: 163 Application: Read words and/ox picture symbols applied
within the context of an activity or task

Task: Read the picture enhanced menu at MicDonalds and select appropriate
lunch items

Criteria for success: Select a sandwich, side dish, drink and dessert

Performance (score): Tonia read the menu and successfully selected all four items
from the menu

Real world nature of task: Activity performed during a field trip lunch break with entire
fifth grade class, lunch was ordered then eaten with rest of class

Age appropriate materials: McDonalds pictures and picture cards are age appropriate

Prompting: Independent
Prompting Key: Independent or Level: (Continuous, Frequent, or Limited) and Type: (Verbal, Gestural, or Physical)

Settings: McDonalds at the museum

Interactions: (list who and describe) Discussed choices with the girl at the McDonald’s
counter

What was the student asked to do? Order he¥ own lunch at McDonalds by using the picture
and word cards that McDonalds provides for customers.

Describe the student success in performing the task/activity. Tonia did a great job, she checked
over the menu for a long time and then made her choices, a quarter pounder
with cheese, fries, a milk, and an ice cream cone.

Describe the prompting that was required by the student to perform the task/activity. Tomnia did this all by
herself. None of her friends had to help her at all.

In what setting did the task/activity take place? The McDomnalds at the museum

Who interacted with the student and how while performing the task/activity? Tomnia talked to the girl
behind the counter at McDonalds about each one of her choices. Tonia was
very polite and said please and thank you to her.

Other comments:

Peer Reviewer’s Signature: Brlanna J.

)
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Video With Script

Videos provide evidence of student performance on a specific task and in a particular setting
without being overly intrusive or disruptive.

Follow your district’s policies and procedures regarding permission and usage of videos.

Videos submitted as evidence must adhere to the following guidelines:
— Videos may be submitted in the following formats only:

o VHS or VHS-C;

o 8mm regular or high definition;

o Mini-dv;

o DVD (if recorded on a DVD in a format that can be played on home DVD players).
— Videos must be dedicated to the performance of one student only.
— Activities should not exceed two minutes in length per task.
— Multiple pieces of evidence for the same student can be on the same video (for
different entries in the COE).

Start each video piece of evidence by stating or showing on a sign (in large print so that the
sign can be read on the video) the following information:

— the student’s name;

— the date of the video;

— the content area, standard, benchmark and application;

— the task exactly as the student was instructed to perform it and the set criteria for success.

If desired, include a cover page to record information about the evidence (see page 44).

Include a script with each video. The script is an ongoing caption of the activity that is taking

place on the video. It can be used to score the entry if the media is damaged. Include the

following information in the script:

— how well the student performed on the basis of the set criteria for success;

— if the task reflects a real-world or a simulated real-world application based on the
purposeful outcomes and generalization of the skills involved in the task;

— the age-appropriateness of the materials the student used (age-appropriate materials
should reflect the chronological age of the student);

— the level and type of prompting the student required to complete the task;

— the setting in which the task took place; and

— with whom the student interacted and how the student interacted with those individuals.

If videotape is used, after the videotaping is complete, rewind the tape to the beginning of the
first entry.

Place a label with the student’s name on tapes, CDs, etc.

It is a good idea to have someone test the video using a different video player to ensure that it
can be viewed.

Audio With Script

An audio may be used to document student performance.
Follow the same procedures used for video entries.
Include a written script with the audio.

Place a label with the student’s name on tapes or CDs.

Use a standard audio cassette tape or CD for audio recordings. Scorers will not have access
to the equipment required to listen to other types of recordings.
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Example of a Video/Audio Cover Page

Entry#_3
Video or Audio Cover Page Evidence #_1
(May use video and audio within same entry)
(Must use separate cover pages)
Student: Fred Date of Video/Audio: _2/2/02
Grade: __ 10 Standard: Science: Physical Science
Benchmark Letter: A Benchmark: Describe that matter is made of minute

particles called atoms and atoms are comprised of even smallexr components.
Explain the structure and properties of atoms.

Application number: 556 Application: Soxt objects according to specific properties

Task: Assist in the school recycle project by sorting newspapers, magazines and
office paper and placing them each in appropriate marked bins

Criteria for success: All of the material for one day sorted into the correct bins
Performance (score): Fred placed all of the items in the correct bins on the day obsexved

Real world nature of task: Recycling is a real world activity which is done in most homes
and businesses. This project actually takes school paper to the recycle center.

Age appropriate materials: The recycling materials are all age appropriate for a high
school student

Prompting: Although Fred required encouragement to keep working for the full half

hour he needed no prompting for the task itself, therefore, Independent
Prompting Key: Independent or Level: (Continuous, Frequent, or Limited) and Type: (Verbal, Gestural, or Physical)

Settings: High School recycle room near the janitor’s office
Interactions: (list who and describe) Fred discussed how hard the activity was with his job

coach, he assisted another student with a disability to position her wheelchair so
that she could reach the paper and the bins.

Media format included (e.g., cassette tape, VHS tape) DVD

(Include video or audio tape with script indicating a description of the student’s level of
performance on the task.)

3
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Testing Ethics and Security Considerations

The AASWD is subject to the same considerations in terms of test security and ethical practices as
Ohio’s general assessments. Because the AASWD is not an on-demand paper-and-pencil test, the
application of these considerations is somewhat different than that for the general assessments. In
terms of entry evidence, it is required that each piece of evidence in a single COE submitted be
accurate and unique for that individual student. It is a violation of Ohio test security policies to
misrepresent evidence submitted in a COE. This type of violation could result in an investigation by the
ODE Office of Professional Conduct.

In past years, teachers were allowed to retain copies of the final entries that were submitted in the
AASWD. Beginning this year (2007-08) teachers will NOT be allowed to retain copies of entries
submitted in the AASWD. These entries will be considered secure testing responses when they are
completed for submission. Retaining copies of secure test responses is prohibited under Ohio
Administrative and Revised Code.
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CHAPTER 6: SCORING THE COES

It is important to understand each domain that will be scored before collecting evidence for Ohio’s
AASWD. Scoring domains are discrete dimensions that receive separate scores. Each scoring domain
may consider one or more criteria or features of student evidence. The rubric found on page 50
considers four scoring domains: Performance, Instructional Context, Independence and Settings and
Interactions. Student achievement scores for each entry are calculated by multiplying performance by
instructional context.

Performance

Performance is defined as the degree to which the student demonstrates a skill while completing
standards-based tasks that require active responses. An active response is an observable, measurable,
voluntary response given by the student to demonstrate achievement. For students with the most
significant cognitive disabilities, an active response may be very limited (e.g., a response of a facial
muscle to touch) but does not include passive responses under the control of another person (e.g., the
teacher moves the student’s hand to activate a switch).

To determine a student’s performance, the scorer must understand what the student was asked to do
to demonstrate achievement of a skill or knowledge. Each entry must contain two or three pieces of
evidence that show the student demonstrating a specific skill or using specific knowledge. Each piece of
evidence must reflect a separate task with a specific outcome. Nothing should be left to the scorer’s
imagination. Examples of all types of evidence are provided on pages 27-44.

When providing evidence, be sure to include rich, detailed descriptions to reduce erroneous
assumptions about the evidence. Remember to grade any worksheets and clearly indicate how well
the student performed on other types of evidence. If using a data chart that displays instructional
dates and assessment dates, circle the dates indicating assessment.

Determining the student performance is highly dependent on the criteria for success that has been
established for the student. Therefore, it is important that the criteria is clearly stated in terms of
what expectations for performance will look like. Simple percent criteria (e.g., 80%) may not clearly
define the criteria that is expected. When selecting applications in the low complexity column, the criteria
should also clearly identify the response mode that is expected of the student.

Performance is scored from 0 to 3; 3 is the highest score attainable (see the rubric on page 50). Each
entry is scored holistically for performance. Based on the criteria established during rangefinding, the
scorer will determine a score as follows:

3 points Student performs the tasks with consistent skKill.

2 points Student performs the tasks with reasonable skill.

1 point Student attempts the tasks, but there is evidence of minimal or limited skill.
0 points There is no evidence of active performance of skill.

Instructional Context

Instructional Context is defined as the degree to which the tasks contain age-appropriate materials
and reflect real-world activities. When scorers are assessing COEs for Instructional Context, they will
look for evidence of the following:

Age-appropriate materials reflect the chronological age of the student rather than his or her
developmental level. When selecting instructional materials, consider the illustrations and language of
the materials that are used for typically developing students of the same age. Modifications are
expected in selected materials, but modified materials should reflect an age-appropriate context.
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e The use of pictures, graphics and illustrations should be carefully selected for COEs. Certain
pictures may be appropriate for younger students/grades but not for older students/grades.
Boardmaker symbols are commonly used with students with significant disabilities to support
learning. These are appropriate for all grades when supporting the learning process.
However, some pictures may not be appropriate for older students when they are presented in
the context of the learning materials (e.g., “When students are asked to identify animals in the
ocean, the picture of the smiling whale might be replaced with an actual photo for older
students”).

e Several commercially available programs for students with significant disabilities (e.g.,
Edmark™, News-2-You™) include graphic representations. These are appropriate for the COE,
but, again, the context in which they are used should be considered for appropriateness.

o Itis expected that the reading or skill level of materials may be reduced for students taking
AASWD, but it may not be appropriate to use the content of lower grade materials.

e Use of actual items (e.g., coins or clocks) may be considered more age-appropriate in some
situations than artificial or “play” items.

Real-world or simulated real-world applications are the situations in which tasks are performed.

Real-world applications are situations that allow students to perform skills for purposeful outcomes and
lead students to activities that will apply to daily life. Applying skills in real-world activities presents
students with optimal conditions to generalize and transfer skills. Performing skills in real-world
situations is usually associated with the highest levels of complexity in a student’s learning.

Simulated real-world applications are contrived situations in which skills are performed. Simulated
real-world applications allow students to demonstrate skills in a more controlled format than actual
real-world situations. Performing skills in simulated real-world applications leads to generalization and
is considered an appropriate step on the way to real-world applications.

It is not expected that all activities in a COE will be completed in the community or real-world
environment. There are numerous activities that can be considered “real-world” within the school and
classroom setting. Refer to the Scoring Decisions on page 53 for additional information on scoring of
real-world/simulated applications.

Instructional Context is scored from 1 to 4, with 4 being the highest score attainable (see the rubric on
page 50). Each entry is scored holistically for Instructional Context.

Independence

The Independence domain is defined as the degree to which assistance, or prompting, is provided to a
student while he or she is completing standards-based tasks. Prompting refers to the use of verbal,
physical and gestural prompts that guide a student toward a correct response. Independence can be
recorded as Independent or in prompting levels of continuous, frequent or limited. If prompting is
required, the type of prompting will also be reported as verbal, gestural or physical.

Do not confuse prompting with natural cues that are necessary and are acceptable during assessment.
For example, in an assessment situation, all students must be asked to do something and must be
given directions. Some students may need to be reminded — or cued — to stay focused on the task at
hand. These types of cues are necessary and appropriate. They are not considered prompting because
they do not lead a student to the correct outcome. They simply serve as a guide to a student about
when he or she should respond.

In another example, the cafeteria worker tells the student the amount of money for a given purchase
(natural cue). An adult assistant says, “Give the lady two quarters” (verbal prompt). It is important to
distinguish between communications that are normal and necessary components of the task/activity
and those that direct the student to a correct response.
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Independence is scored from 1 to 4, with 4 being the highest score attainable (see the rubric on page
50). Each entry is scored holistically for Independence. Scores given in the Independence domain are
based on the level of prompting received, ranging from independent (no prompting) to limited, frequent
or continuous prompting. The level of prompting provided to the student should be clearly written on
each piece of evidence. Note: If the evidence indicates that the student was independent in
completing the task, the type of prompting does not need to be documented on the evidence. For
example, a student may complete a task with “limited verbal prompts,” but it would not be logical to
report that a student completed a task “independently with verbal prompts.” In the latter case, it is
likely that “natural cues” were provided to the student who completed the task independently.

Settings and Interactions

The Settings and Interactions domain is defined as the observed environments in which tasks are
administered or performed. Settings are the physical environments in which the student attempts the
tasks. Interactions include the social environment or individuals with whom the student interacts while
attempting the tasks. Students should perform tasks in settings and with interactions that are relevant to
the tasks. A variety of settings and social interactions offer students the opportunity to generalize skills.

Some broadly classified types of settings and specific examples follow:

e Specialized settings: Self-contained classroom, resource room, therapy room;

¢ General education classroom: Typical grade-level classroom:;
o Other school settings: Library, cafeteria, gym, playground, bus;

o Residence and community settings: Home, residence, recreation center, restaurant,
sporting event facility, store.

Some broadly classified types of people with whom interactions may occur and specific examples
follow:

o Classroom personnel: Teachers, including teacher of record, related service personnel
and paraprofessionals who interact with the targeted student in an instructional role.

o Peers with disabilities: Students with disabilities who are within two years of the age of
the student being assessed.

o Family: Parent, guardian, sibling, and other caregivers in the home.

e Peers without disabilities: Students without disabilities who are within two years of the age of the
student being assessed. Older students may have peers who are adult co-workers. If the student
is interacting with a student without disabilities, this should be clearly reported on the evidence. If
no distinction is made, it will be assumed that the peer is another student with a disability.

¢ Community members: Individuals outside of the classroom or school setting who interact with the
student in a non-instructional role (e.g., store clerk, cafeteria worker, bus driver, peer with or
without disabilities who is more than two years younger or older than the assessed student).
Family members are not considered community members.

The evidence should also include a description of the interaction in relation to the task. For example,
“the student read a book aloud to a typically developing peer in the library” indicates an interaction,
whereas, “typically developing peers were in the library while the student read a book” does not show
interaction.
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Settings and Interactions is scored from 1 to 4, with 4 being the highest score attainable (see the rubric
on page 50). Scorers will count the number of settings and interactions documented across ALL
evidence in ALL entries of the COE to determine a student’s score for this domain. Note: A student
cannot receive a score above 2 in the Settings and Interactions domain unless there is evidence of
interaction with peers without disabilities or community members.

General Scoring Considerations

The scoring rubric for Ohio’s AASWD clearly shows how the Performance domain and the Instructional
Context domain are related to the student’s total score. A fair question to ask is why is evidence
collected and documented in terms of Independence and Settings and Interactions if they don’t
contribute to the total student score?

The Independence domain and the Settings and Interactions domain reflect research-based best
practice for instructing students with significant cognitive disabilities. Ohio special education
stakeholders identified these two factors as important components of instructional assessment for these
children.

Data from the 2003—2004 Ohio OGT AASWD and the 2004—-2005 grades 3-8 AASWDs indicate that
these domains are positively correlated with student total score. This means that COEs that receive
high Independence and Settings and Interactions scores tended to also receive high student total
scores.

Important Note Regarding Collections of Evidence and Secure Test Responses. In past years,
teachers were allowed to retain copies of the final entries that were submitted in the AASWD.
Beginning this year (2007-2008) teachers will NOT be allowed to retain copies of entries submitted in
the AASWD. These entries will be considered secure testing responses when they are completed for
submission. Retaining copies of secure test responses is prohibited under Ohio Administrative and

Revised Code.
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Scoring Rubric:

Scoring Criteria for the AASWD

Criteria for Student Achievement Score

DOMAIN

Score 0

Score 1

Score 2

Score 3

PERFORMANCE
(scored for each
entry)

There is evidence
of no active
performance of
skill.

Student attempts
the tasks, but
there is evidence
of minimal or
limited skill.

Student performs
the fasks with
reasonable skill.

Student performs
the tasks with
consistent skill.

Score 1

Score 2

Score 3

Score U4

INSTRUCTIONAL
CONTEXT
(scored for each
entry)

Materials are not
age-appropriate
and tasks do not
reflect a
(simulated) real-
world application.

Materials are
age-appropriate
or tasks reflect a
(simulated) real-

world application.

Materials are
age-appropriate
and ftasks reflect a
simulated
real-world
application.

Materials are
age-appropriate
and tasks reflect
areal-world
application.

Student Achievement Scores are Calculated by Multiplying Performance by Instructional Context for

Each Entry
Criteria for the Classroom Environment Scores
DOMAIN Score 1 Score 2 Score 3 Score U
INDEPENDENCE Student performs | Student performs | Student performs | Student performs
(scored for each tasks with tasks with tasks with limited tasks without
entry) continuous frequent prompting. prompting.
prompting. prompting.

SETTINGS AND
INTERACTIONS
(scored for the
entire COE)

Student performs
tasks in one or
more setftings with
no evidence of
interaction(s).

Student performs
tasks in two or
more different
seftings with
evidence of
inferaction(s).

Student performs
tasks in two or
more different
settings with
evidence of
inferaction(s) with
nondisabled
peers and/or
community
members.

Student performs
tasks in three or
more different
seftings with
evidence of
inferaction(s) with
nondisabled
peers and/or
community
members.

*DOMAIN DEFINITIONS:

PERFORMANCE — The student’s demonstration of skill while attempting given tasks through an active
response. Each entry is scored for performance holistically.

INSTRUCTIONAL CONTEXT — The degree to which the tasks contain age-appropriate materials and
reflect real-world applications. Each entry is scored for instructional context holistically.

INDEPENDENCE — The assistance, or prompting, provided to the student during performance of tasks.
Each entry is scored for independence holistically.

SETTINGS AND INTERACTIONS — The observed environments in which tasks are administered or
performed. Evidence from each viable entry within the COE is used to determine a score for settings

and interactions.
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Nonscorable Assessments

Some students may receive a total score labeled “NSA,” which stands for Nonscorable Assessment. A
nonscorable assessment is recorded for the AASWD when one of the following conditions occurs:

1. One or more of the required entries is/are missing.

2. Information provided with the submitted evidence is either incomplete or inaccurate, resulting in
evidence that is not scorable according to the rubric.

3. Submitted evidence is not related to the content standard, benchmark or application that was
identified, resulting in evidence that is not scorable according to the rubric.

4. An insufficient amount of evidence is submitted, resulting in evidence that is not scorable
according to the rubric. The following specific nonscorable codes will be reported:

e ME — Missing Entry: The entry was not included in the COE. Each COE must contain four
entries. Each entry consists of an entry sheet and at least two pieces of evidence that differ
in type.

e COESAD — Collection of Evidence Student Answer Document: The COESAD is not
completed correctly for scoring. Each section of the COESAD must be filled out and
bubbled in properly. All selected benchmarks and applications must link back to the
appropriate content standard and subject area and grade.

e NTS — Not to Standard: The entry is not linked to an appropriate Ohio Academic Content
Standard, benchmark or an application of standards-based knowledge/skill. The task or
activity that the student performs must be linked to the standard, benchmark and the
application of the standards-based knowledge/skill that is indicated on the COESAD.

o |E — Insufficient Evidence: The entry contains insufficient evidence, or the evidence does
not demonstrate that the student performed a specified task or activity. Each entry must
contain at least two pieces of evidence that differ in type, document different events and
clearly show the student’s performance in response to what the student was asked to do.

o DE — Disqualified Entry: This applies to subjects where two entries are required for a subject
area (grades 3, 4, 6 and 7 only). If an entry receives “ME,” the other entry in the same
subject area is scored “DE.”

Did Not Test

Some students may receive a total score labeled “DNA” which stands for Did Not Test. DNA is
assigned when only the student’s demographic information and none of the entry summaries were
completed on the COESAD and no evidence was submitted for any of the subject areas. DNA should
be interpreted at the individual level as “no attempt was made to assess the child.” Such reported
scores will not count as valid assessment attempts and thus cannot be counted as valid test
participants.

The Scoring Process for the AASWD

The procedures, techniques and suggestions contained in this manual have been established in such
a way as to support a consistent methodology for the development of COEs that accurately describe
student performance. This manual is meant to provide a standardized framework for the valid and
reliable measurement of individual achievement of students participating in the AASWD.
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Scoring the AASWD is a highly standardized and controlled process. The scoring process is built on the
procedures, policies and criteria outlined in this manual. As such, it is important that COEs submitted
for scoring are assembled in accordance with the guidelines and procedures detailed in this manual. It
is also vital that the documentation and notations about the evidence be supported by the contents of
the evidence itself. Scoring of COEs relies on a strong logical connection between the documentation
about the evidence and the contents within the evidence.

Test scoring contractors will receive, process, review, and score COEs according to scoring rules and
guidelines approved by the Ohio Department of Education (ODE). These scoring rules and guidelines
are based on the following factors:

The rubric (on page 50) defines the specific criteria used to evaluate entries in the AASWD.

An in-depth review of actual student evidence from the AASWD by Ohio special educators who
advise ODE and test contractors on the application and interpretation of the rubric in the context
of authentic student evidence.

— This in-depth review is known as the rangefinding process. The rangefinding process
essentially “calibrates” the rubric used in scoring and identifies evidence to be used as
“anchors” that specifically exemplify each score point for each domain on the rubric.

— The end result of rangefinding is a set of scoring “exemplars” that are used to train and
qualify raters who score the COEs.

A review of the policies and procedures in this manual. These policies are reviewed by a

committee of Ohio special educators who advise ODE and test contractors on the application of

criteria that determine the specific conditions when COEs may be judged nonscorable by test

contractors.

— One such set of policies involves scoring rules for COE entries with only two pieces of
evidence and those with three. The following table shows these differences as they apply to the
student score domains.
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Scoring Decisions Based on 2 Versus 3 Pieces of Evidence

When 2 pieces of evidence are

When 3 pieces of evidence are

Selielly submitted for entry submitted for entry
Performance e If one piece of evidence is consistent If two pieces of evidence are
and the other reasonable, entry will consistent and the other is
score as 2 for performance. reasonable, entry will score as 3 for
¢ If one piece of evidence is limited performance.
and the other is reasonable, entry will If two pieces of evidence are
score as 1 for performance. reasonable and the other is
¢ If one piece of evidence is limited consistent, entry will score as 2 for
and the other is consistent, the entry performance.
will score as 2 for performance. If two pieces of evidence are limited
and the other is reasonable, entry will
score as 1 for performance.
If one piece of evidence is consistent,
one is reasonable, and one is limited,
entry will score as 2 for performance.
Context ¢ If one piece of evidence is age- If two pieces of evidence are

appropriate/real-world and the other
age-appropriate/simulated, entry will
score as 3 for context,

age-appropriate/real-world and the
other is age-appropriate/simulated,
entry will count as U4 for context.

If two pieces of evidence are
age-appropriate/simulated and the
other is age-appropriate/real-world,
entry will score as 3 for context.

If two pieces of evidence are
age-appropriate/simulated and the
other is not age appropriate,
maximum context score is “2”,

* Finally, overall student achievement on the AASWD is determined by each student’s total score.
Total scores fall into a range of five performance categories: advanced, accelerated, proficient,
basic, and limited. Score ranges for these categories were recommended to the State Board of
Education by committees of special educators and adopted by the State Board of Education in
May 2005 and May 2007. The score ranges are presented in the following table.

2007-2008



Score Ranges for Performance Levels on Ohio’s AASWD

Advanced | Accelerated Proficient Basic Limited

Test Score Score Score Score Score

Range Range Range Range Range
Grade 3 Reading Achievement 20-24 16-19 11-15 8-10 0-7
Grade 3 Math 20-24 16-19 11-15 8-10 0-7
Grade U ELA (Reading and Writing) 20-24 16-19 11-15 8-10 0-7
Grade U4 Math Achievement 20-24 16-19 11-15 8-10 0-7
Grade 5 Reading Achievement 20-24 16-19 11-15 8-10 0-7
Grade 5 Math Achievement 20-24 16-19 11-15 8-10 0-7
Grade 5 Science Achievement 22-24 16-21 10-15 8-9 0-7
Grade 5 Social Studies Achievement 22-24 16-21 10-15 8-9 0-7
Grade 6 Reading Achievement 20-24 16-19 11-15 8-10 0-7
Grade 6 Math Achievement 20-24 16-19 11-15 8-10 0-7
Grade 7 Reading Achievement 20-24 16-19 11-15 8-10 0-7
Grade 7 Math Achievement 20-24 16-19 11-15 8-10 0-7
Grade 7 Writing Achievement 20-24 16-19 11-15 8-10 0-7
Grade 8 Reading Achievement 20-24 16-19 11-15 8-10 0-7
Grade 8 Math Achievement 20-24 16-19 11-15 8-10 0-7
Grade 8 Science Achievement 20-24 14-19 10-13 8-9 0-7
Grade 8 Social Studies Achievement 22-24 16-21 10-15 8-9 0-7
OGT ELA (Reading and Writing) 21-24 17-20 12-16 8-11 0-7
OGT Math 22-24 17-21 12-16 9-11 0-8
OGT Science 22-24 17-21 13-16 10-12 0-9
OGT Social Studies 21-24 17-20 12-16 9-11 0-8
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